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Background

Alvert Shanker{ Presldent of the United Federatlon of Teachers, has recently
statods "In a period in which so many important educational issues are belng end-
lessly debated, it 1s Dleasing to report general agreement on the proposition that
the prescent system of teacher training, selectlon and certification 1s inadequate.”
current teacher educatlon programe consist gensrally of a series of college courses
end student teaching internship. Teacher selectlon 1s usually based on criteria
such as {a)the attalnment of a college degres, (b)a periocd of student teaching,
(c)favorable recommendations, and (d)an interview. While these criteria are easily
identifled, they provide little information as to how the new teacher will actually
perfoera in the classroome

In contrast to this Plcture 1s the current performance-based teacher edu-
catlion movement (FETE). In PBTE programe, performance goals are spocified in de-
.tall and agreed upon before lnstructlion conmences. The student, in this case an
in-gervice teacher, must be able to demonstrate his ablllty in performing the essen~
t1al tasks of teaching and, 1n turn, the tsacher education Institution 18 held ac-
contable for producing competent teachera.

AB I-:lan2 has noted, "early efforts to relate teaching bvehavior to Pupll learn-
ing, college aucceas t0 vocational success, and theory to practice 1n practlcums
and Internships, all stretch back into the early history of pedagogical training in
ouwr cantury.” However, the occurrence of a unigue series of evente durlng the eix-

tlea focused attention on experimentatlon with performance-based teacher education

-

‘Shanker, Albert. "Teacher Training and certification: The Search for New
p2Frograng,” lew York Times Newspaper, Sunday, December 3, 1972, pge E7.
Elam, Stanley. "Performance-iased Teacher Zducation: what's The State of The

;g}o“ American Assoclation of Colleges for Teacher Education, FiTE Serles ios 1,
71.
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programs. These events are described by tlam as follows:

(a) The current accountabllity movement, while historically following
FETZ, holds a common body of concepts with FITE and thus serves to
reinforce the P:TE position.

(b) The roots of F3TE may be found in general socletal conditlons of the
sixties and institutional responses to them. For example, the claim
that teacher education programs were not produclng teachers who could
deal wlth the conditions and events in zhetto classrooms highlizhted
the need for teacher education reform.

(e¢) The successful launch of the Russian Sputnik legitimetized the federal
government's role in education. Federal money Lecame availlable for a
number of experimental programs, including the ten elementary education
models founded by the Office of Education.

(d) Technological developments have made available new resources for
teaching and learning, and maey fundamentally chanse the teachlng role,

(e) wHanagement concepts-such as the systems aprroach which originated in
business and industry were applied to the educaticral enterprise.

(f) The education profession has matured In the sense that there have been
important advances 1in the art and selence of teaching (notavly from
Skinner and Gagne) and that teachers are securing a greater voice in
the decision-making rrocesses that directly affect then.

It 1s the unique combination of the above trends and concerts which have re-
sulted in the notlon of educational product testing (the student), with teacher be-

havior identifled as the causltive zgent.

Introduction
The auwerican issoclation of Zolleges for Teacher Zducation (44CTE) Yoard of
Jirectors recently estatlished a commitlee and mandated it to find out what was g£oling
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on under the rubric of Ferformance--ased Teacher zducatlon and to inform the pro-
fession on the present state of the art. Stanley Elam, editor of Fhi Delta fapra
fublications served as author for the committee’s report. 1In the report, Elam
states that at the present tlme a complete description of PETE 1is not possible.
Authorities in the area differ a good deal over terminology and speciflc detalls of
the approachs In spite of thils, there 1s concensus on what elements are essentilal
to distingulsh FITE from the more conventlonal teacher educatlon prograas.

Elam enumerates these gZenerlc slements as fellows:

1. Competencles (imowledges, skllls, behaviors)} to be demonstrated
- by the student are
* derlved from expliclt conceptions of teacher roles,
« stated so as to make fpossible =ssessment of a student's
behavior 1h relation to specific competencles, and
* made public in advance

2¢ QCriteria %o be employed in assessing competenciles are
+ based upon, and in harmony with, specified competencles,
¢ expliclt in stating expected levels of mastery under
specified conditions, and
+ made public in advance

2. Assessment of the student's competency
+ uses hls performance as the rrinmary socurce of evldence,
+ takes into account evldence of the student's knowledre
relevant to planning for, analyzing, Interpreting, or
evaluating situaticns or benavlor, and
« strives for objectivity

4. The student's rate of progress through the program is deternined
by demonstrated competency rather than by time or course
completlon.

5. The instructional progran ls intended to facllitate the de-

velopment and evaluatlon of the student's achievement of
competencles specified.

Psychologlieal Undorpinning of Ferformance-‘ased Sducation

According to Zroudy? in his recent critique of performance-based teacher edu-
catlon, the assumptions underlying the r2TE approach are as follows:

1. The teachlnz act 1s the sun of performances into which
it 1s anzalyzed.

2 Broudy, narry c. "A Critique of Performance--ased Teacher =ducation,”
O 1can Assoclation of Colleges for Teacher tducation, ay, 1572.
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2. The perfornance unlt 1s a matter of indifference, 1.8.,
the number and character of the performance units c¢an vary
from one Program to another.

3. The criterion for the “product" is denonstrated competence
in the selected set of tralning performances.

Certainly these assumptions have a sourcej i,e., they are rooted in a spec-
1fic pattern of thinking., The psychologlcal theorles that support the FT3TZ assump-
tions may be broadly categorized as stimulus-response theorles. The Toots of 3-R
theory go far back into the history of philosophy, but the behavioristic movement
in psychology began with the work of John 3. Watson about 1910, ‘atson maintained
that all bshavior was learned by assoclationlstic processes, and that only overt,
observable behavioral concepts belonged in psycholozy.

It must be noted tha® the adoption of an S-i strategy has not resulted in a
single S-R school. It is lmpossible to speak of S-R theory; there are simply too
many of them: Stimulus-response theorlsts sometimes disagree over what assumptions
should be adopted, but thelr disagreements are not divisive as those anong differenti
schools of psychology have been. Thus, the following deseription of the basic prin-
ciples of §-R theory will apply, in general, to all such theorles.

lodern behavioristic S-R psycholozists maintain that behavior 1s learned and
that it i3 the result of many independent learning processes. The unit of behavior
1s the specific act and each act is independently acquired {note the relationship of
this S-3 tenet and assurption “1" above}s This belief carrles a tacit assumption
that through learning, behavior 1s almost infinitely malleable and shapeable. 3R
theory seems to assume that any comlination and any sequence of behavlors can be
learned, perhaps with equal facllity. WYhlle this seems an overstatement, it should
be noted that £he theory contains no provislon for inherent constraints upon the
varliety of behavior Patterns that can be acquired.

Another basic tenet of S-R iheory 1s that behavior is learned throush external
reinforcement. The S-R theorist maintains that a behavior pattern is developed be~
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cause the individual has been rewarded by somebody for doing it. The theory does
provide for acts being self-rewarding, and in some situations it 1is possible that

the esvents that reinforce behavior do not nalvely appear to be rewards. Modern ideas
of reinforcement are by no means unitary in thelr meaning. If there is anything in
common about the idea, it is 1ts emphasis on the after-effects of the response that

15 to be learned. To Thorndike, the satisfying after-effects strengthened the associ-
ation; to Hull and his colleagues, learning was influenced Ly after-effects of a sort
that trought about drive reduction; to Skinner, the activity to be learned must be
made to take place in such 2 way that after-effects are made contingent on its occur-
rence.

The behaviorism of two S-R theorists, in particular, seems to have influenced
the current manifestations of PCTZ; these are 3. ¥+ Skinner and Iobert H. Gazne.

The use of technologzy in F2TE is based on the assumptlon that technology 1s
fundamental to teaching. Teaching materials which recelive heavy emphasis in FITT pro-
grans include programmed instruction, computer assisted instruction, simulation,
gaming, etc. This technology is clearly based on princlples derived from Skinnerlan
experimental analysis of behavior. The applicatlion of operant conditioning to edu-
cation 1s simple and direct. As noted by Skinner%

Teaching 1s the arrangerent of contingencies of rein-
forcement under which students lsarns They learn
without leaching in their natwral environments, but
teachers arranze speclal contingencies which expedite
learning, hastening the appearance of behavior which
would otherwise be acquired slowly or making sure of
the appearance of behavior which might otherwise never
occur,

In his experimental study of learning, Skinher has found that the contingencles
of reinforcement which are most efficient in contr¢lling the individual cannot be

arranged through the personal mediation of the experimenter {or teacher). 3kinner

belleves that an organism is affected by subtle details of contingencies which are

The Technology of Teachlinge. llew York: Appleton-Century-
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beyond the capacity of the teacher to arrange. Hence, mechanical and electrical de-
vices must be used. iechanlcal help 1s also demanded by the huze nunber of contin-
Zencles which may be used in a single learning sesslon. Skinner maintain; that the
most effective control of human learning will requlre instrumental ald and his
solution is the teaching machine. This machine 1s simply any device which arranges
contingencies of reinforcement. The success of such a machine debends on the materlal
used in 1t. Throush various programned materials and programming technigques, speciflic
forms of bvehavior are evoked and by differential reinforcement brought under the con-
trol of specific stimull.

The influence of Cagne's learning theory ls evidenced 1n many of the features of
P3TE. The use of behavioral objectives, the emphasis on hierarchles of behaviors, and
the use of criterion referenced pretests and posttests are technlques which derive

> contends that there are at least elght varieties

support from Sazne's theory. GCagne
of learning, each beginning with a different state of the organism and ending with a
different capabllity for performance. Gagne belleves thai an 1ndividual learns a

hierarchial sequence of capabilitles; 1l.e., the level capablllitles are viewed as pre-
requisites for the hlgher Jevel capabilities. Gagne’s general developmental scquence

representing the cumulative effects of learning is 1llustrated velow.

5?Gagne, cobert (i« The Conditicns of earninc. lew York: ilolt,
Rinehart andé ¥ilnston, 1970.




Problem 3olvins (Type 3)
requires ag prercquisites:
tules (Tyre 7)
which require as sTerequlsites:
Conceptsli'?)'pe 6)
which require ai sreregulsites:
Discrimlnati%ns (Type 5)

which require as stercguisites:
}
\r

or other Chains {Type 3) or

Verbal assoclatlions (Type &)
|

which require as prorequisites:

Stinulus-Response connectlons (Type 2)

The critical point in Cagne'’s theory, for 7.7T3, 1s that these varletles of
learning form a sequence of capabllity acjuisition, called a learning hilerarchy.
#iore specifically, a learning hlerarchy 1s: ‘

An entlre set of capabllitics having an ordered

relation to eacn other, 1n the zernse that In each

case prerejulsite cajatllit!cs are represented as

subordinate 1n positlon, indicating that they need
_ to be previously learnci.

It 1s Important to note what Gagne neans by a capabllity. Tor him, the cap-
ability embodles an identifiable intellzctual szlll, something that the 1ndividual

1s able to do with reference to hls environnent.

ZTor Gagne the 4initlal step in deoldilng on the conditlons for learaing 1s de-




fining objJectives. For any glven occasion on which the individual 1s to perform a
task, there must be a declslon about the nature of the changes in behavlor sought.
This decision makes 1t possible to infer what kind of input needs to be made to the
learner, 1.,e.,, what kind of learning situation needs to be established to bring about
the change.

Flnally, Gagne states that tests should be designed to assess the immediate
outcomes of learning.: The aim of such tests 1s t0 measure the extent to whica each
learner has achleved the defined objective with which the instructional unit was con-
cerneds This type of test 1s called a criterilon-referenced test since scores on the
test derive thelr meaning by reference to an external criterion or standard.

In summary, it 1s important to reallze that FZTZ 1s a multifaceted concept
whose roots may be found in the behavloristic S-R strategy and that educators em-
bracing varlous S-R positions will exert their wunique influence on FZT2's ultimate
direction, 2y selecting and emphasizing those asﬁccts of P=Te which are most closely
related to thelr own thouzht patterns, eduvcators can influence the ultimate result

of an emphasis on P5T%.

Objective

The precent study will focus on the first of the elements characterilstic of
P3TE, namely, that the competencles t0 be demonstrated by the student should be de-
rived from expllicit conceptions of teacher roles.
Thus, the purpose of this study 1s twofold:
(a) to determine enpirically %Yeacher role” in various areas of
teacher competency as describved by the teacher, the school
administrator and Faculty of the Colleze of Zducation at the

Unlversity of Delaware

(b} o compare and contrast the cmpirically derived role des-
criptions from the various groups




viethod

(a)

(v)

(c)

Subjects

1. Pilot study. 28 Junlor hich school teachers in eastern Faryland
were used to pllot test the survey questlonnalre.

2. Maln study. & 507 random sample of secondary publie school teachers
(7th - 12th grade) in the State of Delaware will be selected from the
respective population of 2,345,

Materlals

The materials will consist of seml-structured teacher actlvity question-

naire and a blographical inventory. (3See Attachment A)

Procedure

Fundamental to the development of role models is the determinatlion of

what behaviors should bYe expected of the teachers. Within a framework

of systems analysls, an efflclent method for obtaining thls Informatlon
is Job analysls.

The analysls of the Jjob of school teachers began with a llsting of all

activitlies which comPrise the job as 1t 1s forecasted for the future.

To complete this listing, the followlng procedures were performede. A4

review of the llterature covering the Perlod 1967-1972 was conducted in

the areas of

» performance (competency) - based teacher education

* teacher role * teacher educatlon
¢ Job analysis » performance criteria
» role description * educational accountability

* role perceptlon

* teacher responsibility



The initial review indlcated that the mujor work in the area wis ten ore-
service elementary teacher education models prepared for the Cffice of
Education. Zach of these mcdels was examined In terns of teoacler ho-
haviors they recommended, and a master liot of these behavlors wir eom-
piled in the follovwing manner:

+ by inspectlon, the University of Iittchurgh model gseenmed to of for
the widest range of teacher activity categorles and it was used as
the basic framework which was modlflcd as additional teacher behavlors
were added to it;

* in order to categorize the teacher bchaviors in 311 ten models, it
was decided to utilize lager's distinction of terminal and ena®ling
behaviors; it was further decided to consider only those behaviors
which could be categorized as "terminal™ 1p nature.

This process resulted In a teacher compatency model which includes ten
najor activity areas and 150 teacher actlvities (see Attachment 4).
Scales related to each of the following questions were established so
that information on each teacher activity could be obtained:

1. Do you Dresently perferm this activity?

2. Do you feel teachers should be able to perform this activity?

3. How important is (would be) this activity for teachers?

4. Where did you learn to perform this activlsty?

5. Yhere should you learn to perforn this activity?

6. ‘%“hen daid you learn to perform this activity?

7. When should you learn to perform this activity?

(the last two questions are the result of revlsions made after
the pilot test)

The total questionnalre was divided into 5 croups, each contalning two of
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the ten major teacher activity areas. The 5 groups were arransed

in an order which resulted in each grcup containing approximately

the same number of teacher activities. The questlonnaires were pllot
tested with 29 junlor hish school teachers In eastern vtaryland., The
respondents were asked to complete the questlonnalre and also to
modify those activities which were unclear, too conplex, etc,
Revisions to the questionnaire were made based on pllot test infor-
mation. Essentially, the revisions consisted of {a)simplifying the
language used to express the activitles, (b)adding two additional
questions (see questions 6 and 7 above), and {¢)modifying the scale
categories for gquestions & and 5.

Finally, the pllot test results indicated that two major teacher
activity areas vas too much material for one person to completie in

a reasonable amount of tine (the :stinated average time for completion
of the two areas was approxiaately 40 minutes). lence, the random
sanple of approxlmately 1,200 secondary teachers will te randomly
divided into 10 subsrouPs and each group will be asked to respond to

one major activity area.

=11-



Attachment A

Teacher Competency Questionnalre




_E R
7. When ghould you learn to perform this accivicy? 1.,Don't
: : know
When did you learn to perform.thia activity? . . . 2,pidn't learn 2.Prior
“ ‘ 2.Prior to stu- studpn
: dent teaching teachi
] . . .. ) . 1.Didn't learn 3.During student 3.Duripg
hould yeu learn to perform this activiey? . 2.Course work teaching/internd etuden
- L : ship teachi;
prior to
teaching 4.During lst year inteeon:
learn to perform this activity? l1.Didn’t learn experience of teaching ship
_ 2.Course work 3.Course work | 3+Puring 2nd-5th |4.Durlng
, 1.Den't know prior to during tea- vear of teach- st yoi
#would be) this activity for teachers? 5 gpe of the teaching ching exper- ing ol tpnt
least im- 3 experience fence 6.After six years ing
. +Course work of teaching S.Dutlipgp
portant . 1 -
rs ghould be able to l.Strongly 3.Relacively during tea- 4., Formal Inser 2nd-§ct
ey vice Training _
. agree unimportant ching exper- conducted by year ot
: 2.Agree 4 . ilence tecachi
. %+Relacively a constultant .
fhis aceivicy?. 3.Undecided 4 o5rpane (*eFormal Inserd 6.altey
: l.Yes 4.D1 . or agency .
«Disagree |s opne of the vice Training six Yen
2+No . |s.Scrongly 1 conducted by | BOEt Part of of teac
3.5tatement Disagree most impor- tulcane] Your school 1 ¢
of aceiy~ } . cant | a4 constu.ta discrice ne
ity 1is .. : or agency E-Informal
not clear. | . : not parc of conferences:
] f
your school = .\ Sdnin-
district istrator
. - ’
S.Informal department
couferences tead or
wicth admin- ;uperviaor
. lscrator, 6.From fel- :
department low teache o .
head or ers
supervisox

6.From fele 7.0nemy=-own

low teach=
eras ~
v . 7.0n“my-ﬂwn



TEACHING COMPETENCY STUDY

LIST OF ACTIVITIES
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/. Specifying Learnins Goals

Teachers should be prenared to specify learning goals and objectives in terms of
observable and measureable student behavior.

Dha studert will gain .
uwﬂ;‘;"w g
importance extarr

. Eswopesn

{tarrture




1.01

1.02

.1.03

1.04

1.05

1.06

1.07

Icentify learning objectlves which refer to cognitive,
affective and psychomotor behavior,

State in writing, learning objectives (f each type,
(cognitive, affective and psychomotor) in terms of
student behaviors which are observable and measurable.

Interpret learning outcomes in terms of written per-
formance standards.

Specify in wrlting any relationships among the cognit-
lve, affective and psychomotor learhing obJectives.

Specify in writing, any reiatlonships among learning
obJectlves from one curricular area to another.

Translate broad socletal aims for schools 1nto relevant
learning goals.

Communicate to pupils, teachers, parents, and others,
the reasons for establishing learning objectives.




.2 Assessing The Student

Teachers should be able to provide a detalled analysis of the initial capabili-
ties of the student in a curriculum area. This analysis would provide infor-
matlon which could be useful in evaluating the curriculum and the student. A
student's movement through the curriculum would be based on the evaluation process
and information from posttest measures and would be used as an ald in making de-
elslons regarding long-term and short-term plans.

legrrina eo be fi _l

*Don't let that fool you--he dives a wicked test/”

HICER

Tr's AMAZING HOW MUGH THE
MUMAN MIND CAN FORGET."

"In computing your grades, | first established tha norm—
and, oh, to hell with it




2.01

2.03

2,04

2,06

2.07

2.08

2.09

2.10

2.11

Demonstrate competency in the use of rating methods to
evaluate pupils' accomplishments of various learning
objectives.

Demonstrate competency in the use of observational
methods to evaluate pupils' accomplishments of various
learning objectives.

Demonstrate competency 1in the use of interview methods
to evaluate puplls! accomplishments of various learn-
ing objectives

Demonstrate competency in the use of situational
measures {e.g. role playing situations) to evaluate
puplils*® accomplishment of various learning objectives.

Calculate basic descriptive statistics such as mean,
median, mode, standard deviatilon. ,

Administer standardized aptltude and achilevement tests.

Score standardized aptitude and achievement tests.

Interpret standardized aptitude and achievement tests.

Construct norm-referenced tests

Construct criterion-referenced tests.

Select appropriate placement tests to ldentify a
pupils' achievement level in a given curricular aresa.




2.12

2.13

2.14

2.15

2.16

2.17

2.18

2.19

2.20

2.21

2.22

Administer and score placement tests.

Interpret placement test results to ldentify a pupll's
achlevement level within a curricular area.

Utlllze test results as one plece of Information to
ldentify a pupll's learning difficulties.

Involve the pupll in evaluating and interpreting his
test result. .

Demonstrate competency 1n reporting test results in
numerical, graphic, or verbal form to other staff
members.

Construct appropriate pretests.

Administer and score apgropriate pretests.

Interpret pretest results for determining a pupil's
next learnling task within a curricular area.

Construct approprilate posttests.

Administer and score appropriate posttests.

Interpret posttest results for determining mastery of
a glven learning task.

Develop records regarding pupll achlevement.




.. 2.24

. 2.25

2.26

2.27

2.28

2.29

Maintain records regarding pupil achievement.

Initiate case ztudies of pupils when they cannot success-
fully complete a learning task.

Determine evaluation technigues which are appropriate
for the related learning objective.

Observe informal learner reactions to your instruction.

Evaluate the attending behavior of learners by obser-
ving posture, gaze level, and responses.

Demonstrate procedures which involve the learners in
gelf-evaluation. N




2 Diagnosing Student Characteristics

Important characteristics of the student are always changing. Thus, teachers
will need refined observational skills to recognize these developing character-
istics. In addlition, teachers should be proficlent in using technlques to
organize existing data for an improved apprralsal of the learner.




3.01 Report in writing a pupll's general intellectual func-
tioning as it 1s observed by you 1n a varilety of learn-
ing activities.

-3.02 State 1n writing a2 summary of tiie accumulated data per-
taining to intellectual capacity, taking acccunt of the
pupil's backgrcund, developmental level, and reaction
to testing.

3.03 Identify appropriate tests which could be used to im-
prove the appraisal ¢f a pupll's general intellectual
capaclities.

3.04 Report in writing a pupil's sensory functicning, motor
development, and general health.

3.05 State 1In writing 2 summary of the accumulated data per-
taining to the pupll's sensory functicning, mctor
development and general health.

3.06 Tdentify appropriate scurces which could offer addition-
al information to improve the appralsal of a pupll's
physical conditicn.

3.07 Report in writing a pupil's emotlonal condition as
observed by you in a variety of learning activities.

3.08 State in writing a summary of the accumulated data per-
taining to the pupil's emoticonal condition.

3.09 Identify other sources and evaluative techniques which
could be used to improve the approasial of a pupll’'s
emotional condition.




3.10

3.11

3.12

3.13

3.14

Report in writing a pupll's soclal attitudes and behav~
lor as observed by you in a varlety of learning activ-
lties.

State in writing a summary of the accumulated data per-
taining to the pupll's soclal attitudes and behaviors.

Identify other sources and evaluative techniques which
could be used to improve the appraisal of =z pupil's
8oclal attitudes and behavior.

Describe in writing the famlily, community and cultural
background of the pupll and relate information to what
1s known about the soical foundatilons of education.

State in writing a summary description of a pupil's
learner characteristics acknowledging the relation-
ships among his intellectual, physical, emotional,
and soclal characteristies.




4 Planning Long-Term and Short-Term Learning Programs: Instructional Strategies

This section concentrates on the principles for selecting and organizing learning
programs, These principles will have utility across all areas of the curriculum,

| kNow HE'S weEARrRING
THREE HeEApSETS .
HES <prAmMngG.




h.ol

§.02

4.03

k.04
§.05
h.06

§.07

4.08

4,09

State in writing 5 long-term program that spells out
the relative emphasls to be placed on different types
of learining goals and on work within one (or more)
curricular areas.

Utllize a pretest to specify what learning obJectives
A pupill will next undertake.

Utilize data on the pupil's characteristies as a learn-
er in selecting the method (lecture, demonstrations,
etc.) and setting (classroom, fileld trip, ete.)} and
eriterion (in class test, term paper, etc.) for his
learning.

State In writing the prerequisite performancas nesded
by each learner.

Select materials and equipment that the pupil will
employ in the given learning task.

Select instructional methods and learner activitles
appropriate for the tasks (deductive, inductive, lec-
ture, group discussion, individualized instruction,
laboratory investigation, audio-visuals).

Develop (in writing) and implement a plan to provide
for the pupll to taks alternative routes toward ace-
omplishing the learning obJectives.

Provide for the pupll to employ self-direction in per-
forming the learning task.

Develop (in writing) and implement a plan to provide for
obtaining data on the pupll's performance of the learn-
Ing task for use in assessing his progress and identify-
ing his difficulties.




4,10

4.11

uolz

4.13

4,14

.15

Estimate wher the pupll will complete the learning task.

Develeop (in writing) and implement a plan for interre-
lating tho pupil's learning task in one curricular
area with concurrent learnlng tasks in other areas.

Develop (in writing) and implement a plan for the pupil's
group learning situations.

Develop (in writing) and implement a plan by which the
pupll will request assistance or teacher will voclun-
teer help.

Provide a written analysis of current curriculum materilals
{texts & content packages).

Select and crganlze curriculum content so that it mat-
ches learning objectilves.




§ Guiding Students in Their Learning Activity

The teacher is responsible for guiding the behavior of the student,

wﬁ!’mi =
T AT, i

“IM PROGRESSING AT MY OWN
RATE...WHOSE RATE ARE YOU
- PROGRESSING AT?”

<l

:

&
o2

To accomp=-
lish this task, the teacher must be aware of the needs of each student,

ng —

""Miss Markham said 1 “nuld progress at my own speed, so
"m wearing sneaker<. *



5-01

5-02

5.03

5.0"

5.05

5-06

5.07

5.08

5.09

Dlagnose nature of learning difficulty by listening to
pupil questlons, referring to appropriate records,
and consultlng wlth colleagues.

Record the flndings of the dlagnosls In those sltuatlons
revealing a significant pupll obstacle or lnadequacy of
currlculum materlals.

Describr in writlng, the extent to which the pupll has
utlilizcd alternative approaches to the learning task.

Assist the pupll Immedlately by examples, questions,
prompting, hypotheslzlng, clarifylng, organizaing data,
etc.

Provide the pupll with a peer tutor.

Convene speelal help groups arcound specific learning
tasks.

Schedule actlivity so that puplls can work on an Inde-
pendent, pupll-~team, or subgroup basis as called for In
thelr individual learnlng plans.

Schedule the puplls Iin the class to provide them with
access to the space, equipment, and learning materlals
they requlire.

Make provislons for safety, pupll mobility and volume
control.

Arrange furniture, materlals, and learners so the facll-
Ities are conducive to conducting Instructlon and the
learners are comfortable, can see and hear.




5.22 Use learner's ideas during the course of a lesson.

5.23 Establish and maintain eye contact.




{. Guiding Off-Task Student Behavior

Behavior of students which is not directly related to the learning activity is
called off=task behavior., Teachers need systematic and analytical approaches
for guiding this behavior,

Ty WY T PG (T, WE AN TD OVE R LMl -
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6.01

6.02

6.03

6.06

6.07

6.08

6.09

6.10

6.11

Utllize different approaches to behavior discipline
and motivatlon.

Involve puplls 1In declding on acceptable pupll conduct.

Reinforce acceptable behavior of pupll.

Ident ify sources of deviant behavior.

Intervene approprlately and consistently in cases of
deviant behavior.

Initiate case studles when behavior continually obstructs
learning activitlies.

Determine sources of Inter-personal conflicts.

Asslist In the recolution of Inter-personal conflicets.

Distingulsh between habitual and temporary deviant
behavior and lnter-personal conflict.

Involve puplls periodically in self-evaluation and
behavior contrcl procedurcs.

Use consultatlion from coll=ngues and para-professionals
In dealing with behavior direction.




1. Employing Teamwork With Colleasues

Effactive partliclipvation on a team requires specific skills and attitudes In the
areas of cooperation and leadership. Teams also require a continulng concern for

the process by which they operate. Thus, evaluative skills are equally important
for effective team functioning.




7.01

7.02

10 0 3

790”‘

7.05

7.06

7.07

7908

7.09

7.10

Define the organizatlional patterns of teams actlive 1n
the operation of the gchool.

Define the differentiated roles present on each team
active 1n the operation of the school,

i

The teacher shoﬁld participate in team actlvity by
revealing the way he/she sees and does things.

The teacher should particlpate 1In team activity by
explaining his/her behavior 1in a situation 1in order

to recelve back clear and accurate Information concer-
ning the relevancy and effectiveness of his/her behav-
lor.

The teacher should participate 1in team actlvity by try-
ing out new patterns of thought and behavior in order
to experlence the process of change.

The teacher should partlclipate 1In team activity by
helping colleagues learn how to learn from the process
of presentation-experimentation-feedback.

The teacher should evaluate tean activity by examlining
the patterns of communication 1n the team.

The teacher should evaluate team actlvity by examining
the decision-making proredures of the team,

The teacher should evaluate team activity by examlining
the declislon-making procedures of the team.

The teacher should evaluate team activity by observing
the behavlior of the team from the polnt of view of what
1ts purpose or function seems to be,




7.31 The teacher should evaluate team activity by 1dentifying
forces which disturb team work.

7.12 The teacher should evaluate team activity by identifying
consulting resocurces needed by team.




§ Enhancing Develooment

The teacher should recosmisze those personal traiis which appear to affect his
learning process or his skills of interaction with the students. This personal
understanding should lead to an improvgd mental health status.




8.01

8.02

8.03

8.04

8.05

8.06

8.07

8.08

8.09

8. 10

8.11

Partlclpate in activities which will help reveal those
personal traits which tend to limit his flexibility of
behavior. )

Analyze personal strengths and weaknesses which affect
professional behavior.

Analyze wvalues which affect professional behavior.

Analyze attitudes toward authority, supervision, learn-
ing which affect professional behavior.

Formulate 1n wrlting a general plan of self-development
to overcome limiting factors.

Modify personal behavior after interpreting evidence of
performance.

Display self-acceptance by belng attentive and respon-
sive to pupils.

Display empathy and concern for children, including with-
drawn, hostlle, and non-productive children.

Dlsplay objectivity and rationallty in dealing with
each pupll's intellectual, personal, and social problems.

Evidence confidence and emotlonal control in responding
to pressures and problems.

Demonstrate flexibility in personality by providing for
differences to pupll ideas, wilshes, actions and feellings.

Demonstrate flexibllity by not becomaming uneasy as
children mention antisoclal or asoclal behavior.




8.13

8.14

8.15

8.16

8.17

8.18

8.19

8620

8.21

8.22

Allow children to vent and express strong personal feel-
ings.

Avold creating anxléty producing learning situatlons.

Listen to and view children's emotional behavior and
irrational statements without becomlng anxlous and Ais-
organized.

Within reasonable limits of self-expression, control
expressions of attitudes, feelings and emotional
responses and shifts of tone and velce and gestures.

Express enthusiasm for knowledge, for instruction, for
furthering own learning, and for puplls achlevement
and interest.

Exhibit friendly and cooperative behavior in relationship
wlth other members of the school staff and rarents.

Accept the impossibility of effectively reiating with
every child and adult 1n every circumstance.

Use effectlvely the tools of communication.

Find ways of dealing with conflict, in order that 1t does
not 1incapacltate one's potential behavioral effective-
ness.

Develop a positive zttitude toward change where improve-
ment 1s the likely result.




8.23

8.24

8.25

8.26

Develop a positive attltude toward lnquiry and ex-
perimentation.

Develop a positive attitude toward individual respon-
sibllity and initiative. :

Develop a positive attitude toward pollitical power and
public relations as means for changing local conditions.

Develop techniques to deal with fear, hate, love and
anger.



Using Instructional Medla and Laboratory FEqulpment

Teachers should be prepared to select and utllize media and equipment Lo facllitate
the accomplishnent of learning objectives,

I'M NOT SAYING our TEACHING
EGQUIPMENT 5 O0LD 0 AMYTHING .

BuT ONE 0F THE CHILOREN Go7
ToKYo ResE oN HER HEAD PHenE 5. ..

J

J

THEN You FEEL THAT TME
PHYSics DepPAarRTHENT WNEEDS
Mort€  SoPHISTICATED
EQuIPHENT IN ofloerr To
DEMONSTRATE ProfErcy THE
PRINCIPLES oF ELECTRONICS...

=
EowEavee

‘ 1]
MAY 1| ASK WHOS BEEN DOWG YOUR
AV REPAIR WORK 2

YOU HAVE BEEN \0 ¢
NAUGHTY, REPORT .
TO THE PRGGRAMMERS
OFFICE. D0




9.01

9.02

9.03

9.04

9.05

9.06

Operate a 16mm sound-film projector, a slide/film-strip
projector, a film-loop projector.

0 gzl o

h

€
3

Overhead preojector and opaque/overhead projector.

s

» A tape recorder and video recorder.

-~

Uise a variety of medla, such as bcoks, movies, programmed
texts, audlo-tutorial modules, tapes and laboratory equip-
ment, selected upon basis of carefully established
eriteria,

Use medla to c¢larify and emphasize main ideas.

Use media to motivate a new study.




TING TO C CONDITIONS
Teacher must be able to relate the education process to the
needs of the local community.




10.01

10.02

10.03

10.04

10.05

10.06

10.07

Identify social, political and economic factors which
influence educational conditions in the school, local
achool district, community, county and state.

Identify ways In which other teachers have approached
and solved problems and issues related to local con-
ditions.

Participate In developing strategles for effecting change
In local factors and conditions which influence school
conditions.

Adapt availlable Instructional materlals to fit certailn
local conditions.

Adapt general instructional methods and technlques to
fit certain local conditions.

Conduct publle relations.

Cormunicate with parents regarding local conditions and
school problems.




Attachment B

Teacher Competencles: A Partially Annotated 31bliography




Summary and Zvaluat.on

The present partially annotated bitvlio raphy represents the initlal effort to
review the numerous papers dealings with perfornance-based teacher education. The
bibliograrhy consists of 119 citations; 18 of which are annotated.

An analysis of the 18 annotated citatlons indicated that certain conclusions
recur several tlmes:

() teacher education programs should be individualized and
nodularized with feedback loops and Irogram alternatives)

(b) the program emphasis should be on exit rather than entrance
behaviors;

(c) internships are among the most important features of
performance hased teacher educatlon programs;

(&) teacher education programs should incorporate student
participration in decision maxlng;

(e) teacher education prosrams must be based on specific be-
havioral objectives.

Two of the annotated cltations, those of _roudy and ilash, are representative
of the dissentlng view on PLTE. Thelr view may be summarized as follows!

(a) teacher education must be strong in theory and evaluate
learning or +he basis of a student's understanding rather
than pexfor; ance

(b) humanistic studies must be included in teacher educatlon
to: (1)insure that "feeling" 1s restored to a respected

. place in education; (2)help students to learn how to think;

and (3)to teach the prospective teacher how to relate to
students.

Thus far, the review of the materlal on T.TZ indicatcs a body of lliterature
consisting mainly of opinion, discussion and description. It's rather disconcerting
to find major teacher education programs belnz planned and developed on the basis of
the performance-based model without elther the supporting experimental research data
which would indicate the validity of sucii an approach or the provision to collect the
necessary data to validate the I.T: approach.

rurthermore, the heart of the ¥ TE apprcach 1s its reliance on measurenent in-

ERIC

IToxt Provided by ERI



strunents and procedures. FLTZ can be successful only if there are rellable and
valid means of assessing the competency of the student., ilowever, without exception,
the effort in establishing FT2 programs seems Lo have been devoted to the develop-
ment of btehavioral objectives and instructional mzterlals, to scheduling probvlems,
to arrangements for student-administrator decision-making, and to reorienting the
personnel of the "old system” so that they may cope with the "new system." Certainly
these 1ssues must be dealt with effectively Af a rOTE program 1s to be glven a chance
to demonstrate its effectiveness. dowever, after these real problems are solved, the
teachling institution will not have prosressed beyond conventlonal teacher education
system unless measurement techniques have been developed to assess complex cognitive
and affective behavicrs. Zased on the present review of F2T: programs, it appears
that evaluation has been relegated to an afterthought---to a patch worx affair. The
developer's effort, measured in time, money and manpower, has been devoted, dispro-
portionately, to producing the materials and hardware, not to developing methods of
assessing mastery of them.

Thus, 1t would seem that, to date, the truly unique feature of FITE, namely
evaluation, has been grossly neglected. Unless this situation is remedied, FITZ will

not be given a reasonable opportunity to demonstrate its potential.




Browdy, Harry S. A Critique of Ferformance-Rased Teacher Fducation,
¥Washington, D. C.: American Assoclation of Colleges for Teacher Education,

May, 1972, 23p.

The author distinguishzs three styles of teaching, namely, the didactic (the
inmportation of knowledge by the teacher to the pupil), the heuristic (teacher helps
the pupll discover for himself either the contents of a body of knowledge or the
methods of arriving ..t such knowledge and assessing 1t}, and the philetic (teacher
secures Tapport with pupils). Broudy maintains that PBTE will prcduce persons
capable only of didactic teaching. The need for those who can design programs and
build contexts for learning calls for teacher education which 18 strong in theory

and evaluates learning on the basis of a student’s understanding rather than perfor-

RaNCe,




Chavez, Simon I. "Performance Accountability in Teacher Education,”
Audiovisual Instruction, 16:56-57, March 1971,

Tho-themo of thls article 1s that the education of teachers is a responsi-
bility that must be shared in a school-unlversity partnership. The partnership
should be a prototype of the newest and most effilcilent models and should be staffed
by experts in teaching who could demonstrate in practlce the varlous theories of
learning and instruction. Also, 1t should include clinical professors from the
university who would work in teams with teachers to develop and demonstrate promis-
ing innovations.




Elam, Stanley. Performance-Based Teacher Education. What Is The State of The
ﬁ&? Washington, D. C.: 4Amerlcan assoclation of Colleges for Teacher
ucation, 1971, 36P'

This report clarifies the concepts of performance-based teacher education.
exanines their potential, and fdentifies problems and questiona. Five essentlal
elements are identifled: (n)teaching competencles to be demonstrated are role-
derived, specified in behavioral terms, and made publici (b)assessment critoria
are competency-based, specify mastery levels, and are made Dublic; (c¢)assessment
requirea performance as prime evidence and takes student knowledge into account
(d)the student's rate of progress depends on demonstrated competency; and {e)the
instructional program facilitates development and evaluation of specific compe-
tencies.




Nash, Robert J. “Commitment to Competency: The llew Fetishism in Teacher zZdu-
cation,” Phi Delta iappan, 52:240-43; December 1970.

'Thﬁ author argues thatteacher educators are offering training only in perfor-
mance skills at a time when students are demanding training that challenges soclal
and educational values and that places “"micro-level" behavior modification in per-
sonal and soclal contexts. He includes questions which educators should ask them-

selvss about fetishism in their programs.




Nash, Paul. The Major Purposes of the Humanistic and 3ehavioral Studies in Teacher
Education. irepared for working conference of the Natlonal Standing Confercnce
on Humanistic and Behavioral 3tudies in cducation. American Assoclation of
Colleges for Teacher Education, April 1971. wWashington, D. C.

There are three major purposes for humanistic and behavioral studies to bLe
included in teacher education. The first reac.a i1s that what students feel has taken
a back seat to what they can concepiualize. Educators musi see to i1t ithat feeling is
restored to a respected Place in human life and education. A second major purpose is
to help students to learn how to think. The third major purpose of humanistic and
behavicral studies in teacher education is to iteach the prospective teacher how to

relates to students in an integrated way.




Wilson, David A. An Annotated Biblilography of Published Works from Research and
Developaent Center for Teacher Education.

This annotated bibliography contailns 112 entries grouped according to the
following areas: (a)administration, (b)the personalization of teacher education,
{c)assessment, (d)the teaching laboratory, (e)curriculum-based npproaches to teacher

education, (f)team teaching, and (g)projects not currently in progress.




Lindsey, lMargaret, et al. aAnnotated Bilbliography on the Professional Educatlon of
Teachers.

This annotated bitllography divides into two sections literature relzied to
the professional educatlon of teachers which appeared between July 1967 and June
1969, sSection 1 contains 466 entrles and 1s organized into five categorles dealing
with (1)the current setting of and proposals for teacher educatlon: included are 9
topics, examples are: (a)continuing education and curricular improvement, (b)edu-
cation for the disadvantaged, (c)teacher roles and responsiblliiles, eic.j; (2)the
professional copponent in teacher education, toples include (a)content and structure,
(v)preparation of teachers for the disadvantaged, (c)medla and technology; (3)student
teachers, interns and beginning teachers; (4)assessmeni in teacher education; (5)the
profeseional educator. Sectlon 2 Dresents 164 references to non-print materials in
7 aveasy (l)curriculum organizatlon and assessment of instruction, (2)characteristics
of learning, (3)study of teachers and teaching, (4)teaching in dlfférent subject areas
and at different levels, (5)teaching the disadvantaged and aiypical pupil, (6é)pro-

duction of materlals and use of new media, and (7)sources of teacher education medla.




Schaefers James F. A Zibllography of References Used In the Preparation of line
lodel Teacher Educatlon Programs.

Deacxription:

The nine models were developed in 1968 as a result of the Office of Education's
recognition of the need for improvement in elementary teachear educatlon. The models
were prepared under the Title, "Comprehensive Undergraduate and In-Service Teacher
Bducation Program for Elementary Teachers,” by seven unlversitles, a consortium and
a reglonal education laboratory.

This bibllography has been organized Into four major areas:

1. Nature and Trainlng of Teachers

2. Educatlion and Zducational Practices
3. Educatlonal Psychology

4. Educational Technology




Barakat, Halim Isbver. 4llenation From The School System ~ It's Dynamics and
Structure. Ann Arbor: Unlversity of iHichigan, Institute for Soclal Research,
BR-5-0263, 1966, 129,

The author argues that both states of overcontrol and undercontrol result in
alienatlion. The first proposition suggests that overcontrol (which refers to a state
of overintegration or great emphasis on molding man into some kind of a bureaucratic
system) is likely to te related to that system. The second pProposlition suzgesis that
undercontrol (which is defined in terme of normlessness, uncertainty about goals,
and/br lack of cohesive interpersonal relationships in a society or a social system)
is likely to be related to alienation from that system.

The author views alienation from the school as a Process of three main stages:
{a)alienation at the soclal and normative structure; (b)alienation as an attitudinal
tendency; and (c)alienation at the behavioral level.

The data from the study supports the author‘’s first two proposltions. The data
&laso supparts the autnor‘s contention that feelinge of allenation from the gchool 8sys-
ten are reflected 1u teacher's performance. The data showed that the greater the
feelings of alienation of teachers the greater the non-adaption of teaching practices.
The datsz also showed that (a)the mildly allenated tended to act upon the system,
(b)the moderatsly allenated tended to comply through adaption, and (¢)the highly
alienated tsachers tended most frequently to retreat from, next to act upon, and least

to comply with the school systems.




LeBaron, Walt. %A Systems Approach to the Organlzatlon of Teacher Training Ex-
periences,"” Systems Development Corporation, SP3242, February 1969, 32p.

The author sets out to present a general model for restructuring a program of
teacher educatlon, including pre-service and continuing inservice training. The
aodel utilizes systems procedures for analyzing teacher needs and organizing program
conponents. Lecause the implementation of inncvative models 1s so difficult, the
author’s model has tried to present innovative i1deas in a structural format, adapt-

abtle to the realitles of higher educational institutions,




Shaftel, Fannie Rs¢ et al, The Stanford Evaluation of Nine Elementary Teacher
Training Models, Washington, D C,:1 Uffice of Education, -i9-8632, August
1969, ?gp.

The purpose of the Standford project was to evaluate the nine elementary
teacher training models. The evaluatlion report presents (a)general comments in-
volving percelved strengths and weaknesses of all the prograns, and (b)analyses of
oach of the none modelss The evaluation team analyzed the nine models in terms of
eix major issues: (1)individualized instruction for prospective teachers, (2)model-
ing behavior, (3)systems analysis and computer technology, (4)behavioral objectives,
(5,educational coalitions and (6)innovations and change.,




Siiberman, Harry and Kool, Zeverly Y. “Some Comments on Nine Elementary Teacher Edu
cation Models,” Systems Development Corporation, SP3309, lMarch 1969, 13p.

The author reviews the contents of the nine elementary teacher educstion models,
The rajor points of the critique are (a)the models are insufficiently specific to be
immediately operational, (b)the models abandon traditional course structure and pro-
mote self-correction, but they are similar in philosophy to current Practice and
{c)the models do not deal with the structural problems of changing teacher education
programs without changing educational institutions.

In the area of objectives, the author states that the specifications of the
objectlves are very uneven, In many casesa, the stataments seem to be general goals
rather than specific objectives,» In the same model, one competency area may have 2
or 3 objectives while another area has a hundred or more. In many cases, the objec-
tives are nelther speclific enough nor operational enough to te implemented without
further definition. In addition, the objectives provided do not Provide the necessary

conditions and standards assoclated with the behavior.




Jordan, Danlel C. Report on the Task Forcs Heeting on Task Analysls and Role
Definition. Terre Haute, Indiana: Indians State University, October 1967, 18p.

The task force suggests that in order for teachers to provide the highly-diverse
and ¥ile-ranging services required, a baslc strategy of differentiated staffing pat-
terns must be adopted. Frlority tasks required for differntiating the profession in-
clude: (a)collecting, organizing, storing and disseminating all necessary information
(especlally role definitions and staffing pattern models) and (b)utilizing this infor-
mation to create a favorable climate for change. The report includes 3 major appen-
dices: (1)lists of antlcipated benefits of differentiated staffing structure; (2)an
exanple of a differentiated staffing pattern model with task analyis for the positions
of professional speclalist, learning engineer, staff teacher, academic asslstant, and

tochnical assistent, and (3)a list of problem areas needing priority attentlon.




On_The Role of The Teacher. Washington, D. C.: National Educatlon Associatlon,
1967, 23p.

The Educational Policles Commission stateas the following factors affect the
teacher’s role: (a)expansion of knowledge, (b)development of technology, (¢)in-
creasing demand of minority groups for equal opportunity, and (d)importance of edu-
catlon to sach individual and society. The commission suggests the teacher, in
addition to being a stimulator of learning, is also (1)a member of the teaching pro-
fessilon who nust promote the interests of education and of teachers, (2)a contributor
to the formulatlon of educational policy, and (3)a c¢itizen of a community who exer-

cises his right to influence public policies.




The Report of a Symposium on the Tralning of Tgachers for Elemsntary Schools,
Dayton, Ohio: The fettering roundation, 19u3, 18p.

This report documents the results of a symposium conducted to ask newly trained
elementary school teachers to svaluate thelr Preparatlon after they had had an oppor-
tunity to apply it in t' e classroom. The proceedings of the symposium indicated that
"1f feedback from beginning teachers is a reliable source, then it is very apparent
that what i8 being done in the colleges of education has little relation to the on-
the-job requirements of elementary school teachers. Twelve recommendations regarding
;eacher training are proposed:

1, Teacher trainees should be scheduled into laboratory courses built

around dlrected obaervation beginning in thelr first year of college
and should have many hours of observation in different types of
special situations before embarking on a program of practice teaching.

2+ Intern teaching should take place in the junior year before the methods

courses are taken instead of the senior year after the courses have
been taken., The 2ourses will be more valuable and better understood
Af they follow practice teaching and are used as reinforcement rether
than Amitation.

3+ Professors of Education should uge a variety of auvdio-visual aids in

thelr courses aqd practice the finest techniques of teaching. If meth-
0ds courses are valuable, then education professors tralned 1n method-
ology should be superior in the craft of teaching to livertal arts pro-
fessors who have not had this training,

4, A massive effort should be put forth to assure that all elementary school

teachers are trained in newly developed curricula.




5+ A serlous effort shouid be made to improve the image of the elementary
school teacher,

6, A major recrultment program should be instituted to draw more men into
the professlion of elementary school teaching,

7+ The principal must assume greater responsibllity for assisting and
training beginnlng teachers.

8+ School systems should take a hard look at the kind of supervislion which
they have in their schovls and the role of the supervisor should be re-
examined especially as 1t relates to the neu teacher.

9. Teachers of methods courses for elementary school teachers should be
required to rotate back in the elementary school and teach an elementary
class at regular intervals.

10, Teacher tralnees should no longer recelve all of their teacher tralning
in the most desirable type situatlons under talented and able directing
teachers, They should have experlences 1n classes wlth Poor teachers in
order to fully comprehend the Problems with which they wlll be confronted
when they begin teaching their own classes,

11, School systems must assune a sPecial responsibllity for helping inexperl-
enced teacher acquire sobhlstlcated teaching skills, COne strategy 1s to
dellberately assoclate beginning teachers with more experlenced teachers.,

12, New patterns of team assoclatlon should be developed which willl allow be-
ginning teachers to teach as part of a team staffed largely by experlenced

teachers,




Klinzstedts Joe Lars. “Philosophical “asits for Competency-.ased cducatlon,”
" Educatlonal Technology, Novembar 1972, pp. 10-14,

The suthor states that competency-based educatlon 1s founded on educational
Justifications derived from the philosnophy of Experimentalism. The three fundamental
ideas assoclated with Experimentallsm are: (1)the world is 1n constant change,
(2)educational practice should be based on the results of psychologlcal research, and
(j)man'a psychologlcal and soclologlcal behavior 1s based on economlc and well-belng
motives. The suthor is quick to add that the focus of competency-based educatlion 1s
expanding to include ideas from a number of different philsophic viewpolnts. The re-

mainder of the paper deals with an example of how the "Process Structuralists™ would

‘view competency-based education,




Young, Jan I. and Van Mondfrons, adrian P. “Psychological Implicatlons of Com-
petency-Based Fducatlon," Novemter 1972, pp. 15-18.

The author hlghlilghts the differences between conventlonal education systems
and competency-based systems. The conventional system is information-oriented{ l.e.,
the teacher's main role 1s to dilspense knowledge geared toward the average student.
In contrast, the student must often initlate learning by using the teacher as a re-
gsource. ihe basic differences 1n the two educationzl systems are evident in the
amount of freedom and participation provided to students to (a)set their own goals
and objectives of instruction; (b)decide the instructional Proceduress (c)participate
in decislons concerning evaluation procedures; and (d)de;ide when evaluatlon takes
place. The author suggests that these differences ralse questlons concernlng changes
in gtudent effect due to the Aincreased freedom and participation. The remalnler of
the paper examines these questlons under the toples »f interest, motivatlon, frus-
tration, anxiety and self-concept. The authoX examines each area iln terms of exlsting

theory and data.




Burdin, Joel L. and ¥athleson, Maria Ee« "A Review of the Research on Ferformance-
Based Teacher Education," Dducational Technology, November 1972, pp. 61-66.

The authors atate that most papers dealing with performance-hased teacher edu-
cation amount to opinions, discussions and descriptions. In reaction to this, the
authors have assembled a saspling of the research that indicates what has been done
and suggests needed research in the future. Seventeen articles areanotated and
recurring conclusions are that: (a)teacher education should be individualized and

{b)internships are among the most important aspects of preparing educational personnel.
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